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The Learning Sprints Collective Impact program is an integrated 9-12 months journey that supports 

school leadership teams to better engage with and mobilise robust and relevant research evidence 

through implementing a collaborative and job-embedded model of teacher professional learning. 

Numerous research studies confirm that teaching quality has the largest in-school influence on 

student learning, and that high-quality professional learning can lead to improvements in student 

achievement.  

Learning Sprints provides a simple, effective and field-tested approach to support teachers to 

continually enhancing their practice based on the best available research evidence.  The design of 

Learning Sprints aligns with the best available evidence on the essential elements of effective 

professional learning (see Cordingley et al. 2014 & Timperley et al. 2007) and the broader literature 

on enhancing adaptive expertise through cycles of deliberate practice (e.g. Deans for Impact, 2016).  

Overall the Collective Impact program aims to establish a new process, structure and culture for 

teacher collaborative professional learning that will sustain beyond the duration of the formal 

program. The program seeks to achieve two key shifts for teachers: 

 

Engagement with research that can inform practice: Enhancing teachers’ engagement with high 

quality research evidence that could inform improvements to their practice. This involves improving 

teacher confidence in how to access, understand and discuss research in a disciplined way. Through 

processes and tools for disciplined dialogue we work to support teachers to more meaningfully engage 

with ideas from research and peers during the structured collaboration time that they already have.  

 

Lifting the proportion of time spent on 

deliberate practice: Enhancing the capacity for 

teachers to identify specific areas of their craft 

that they want to improve, and then engage in 

deliberate practice in the classroom. This is the 

key to developing adaptive teaching expertise in 

a way that is contextually relevant.  
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In this practical longitudinal program, participants will be supported to embed the 

Learning Sprints process and be equipped with the knowledge of what makes for successful team 

and school implementation. 

 

The overarching program is designed to: 

• Examine the importance of enhancing adaptive teaching expertise and the need for schools 

to set up structures and processes to enable teachers to engage in deliberate practice 

• Upskill teacher team leaders to support each phase of the Learning Sprints process 

• Show how robust and relevant research evidence can be used to inform practice 

improvement efforts 

• Give practical guidance on how to successfully implement Learning Sprints within their 

unique educational context 

• Demonstrate how to connect the Learning Sprints process with team and school 

improvement plans to ensure expertise is being developed in the areas that matter most for 

collective improvement  
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The Learning Sprints Collective Impact Program provides Learning Sprints leadership teams with: 

• The time, resources and space to work together and plan for sustainable implementation 

• Access to the latest thinking on evidence-informed practice 

• Regular opportunities throughout the year to engage with a local community of Learning 

Sprints practitioners to share the latest tools, ideas and innovations 

• Support to develop, implement and review an implementation plan for Learning Sprints that 

is aligned with their school improvement plan 

• Guidance and simple tools to evaluate the effectiveness of Learning Sprints  

• Structured opportunities to visit and learn from other schools in the network to accelerate 

their improvement through a ‘Learning Sprints’ instructional round 

• Guidance on how to integrate Learning Sprints with the other professional learning 

structures and approaches in your school 

 

 

• A commitment to nurturing evidence-informed practice  

• Had at least some members of the team previously attend a 1-day Foundations of Learning 

Sprints workshop and/ or engaged in substantial online learning about the process  

• Leadership commitment to embedding Learning Sprints as a regular routine for teacher 

collaborative professional development  

• Allocated collaboration time for teacher team professional learning (at least 3 hours per 

term) 

• A core group of school and teacher leaders who are committed to facilitating and growing 

the Sprints process across their school and in their teacher teams 

• A willingness to work in deep partnership with other schools to share ideas and provide 

feedback that can accelerate collective improvement 
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School leadership teams meet to set an overarching pathway for expertise development over 6-18 

months worth of Learning Sprints. Learning Sprints teams engage in individual Sprints that typically 

lasts for 4 weeks. The small, deliberate improvement effort in each Sprint, can add up to substantial 

changes in teacher expertise over time, especially when focussed in a clear direction. By moving 

through a cumulative improvement pathway, teachers are able build adaptive expertise in specific 

aspects of their practice.  

Common Learning Sprints Pathways include: 

• Subject specific practice areas. E.g. Teaching reading, writing, mathematics, science. 

• High-impact practice areas. E.g. Formative assessment, feedback, retrieval practice.   
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Stimulate new thinking through disciplined team dialogue 

During this first phase, teacher teams engage in disciplined dialogue about 

their practice and consider relevant research to identify a precise focus for 

their next Sprint. Teachers engage with both research-based and practice-

based evidence to support them in designing small, specific changes to trial in 

their classroom.  The key here is for teams to define a highly specific focus to 

intentionally improve in their craft during the Sprint practice period of 1- 4 

weeks.  

 

  
Embedding new thinking into new action through deliberate practice in the classroom 

Teachers then go into the Sprint Phase, where they trial and embed their 

new learning through short, 1-4 week cycles of deliberate practice in the 

classroom. Teachers focus on applying their evidence-informed approach 

with their students and gather evidence about the impact. As needed, 

teachers also seek out peer and expert guidance to help develop their 

capacity in the effective use of the new approach. Every week, Sprint teams 

come together for a dynamic 15 minute ‘check-in’ meeting in order to 

provide support, solve problems, and sustain motivation for action. 

 

  
Engage in developmental reflection in order to analyse progress and transfer lessons 

A Learning Sprint ends with the developmental Review Phase, where 

educators analyse the evidence of impact, and consider how to transfer new 

pedagogical knowledge and skills into future practice. During this phase, 

teachers intentionally slow down their thinking in order to make connections 

and update certain beliefs, assumptions, and practices for the future. This 

step is crucial to the development of individual and collective expertise and 

efficacy. Teachers then pursue their emerging interests through new 

professional learning ahead of their next PREPARE meeting.  

 

  



______________________ 

 

 LEARNING SPRINTS COLLECTIVE IMPACT PROGRAM     8 

 

 

The 9-12 month program is designed to support teams to move through four stages of 

implementation.  At each stage the program supports teams to focus on specific implementation 

actions. 

 

Exploring the Learning Sprints process and experimenting with teams 

During this stage, implementation teams: 

• Work to understand and apply the key methodologies of Learning Sprints 

• Build confidence in applying the process and prototype the process with teachers 

• Audit the quality of the teacher collaborative professional learning time and commit to 

allocating the required time for Learning Sprints into Phase 2 

• Gain feedback to identify what structures, supports and resources will be necessary for 

success 

• Begin to explore the research evidence that could support Learning Sprints in their school 

 

 

  

Engagement with sources of research evidence 

During this stage, implementation teams: 

• Continue to ensure more teacher teams engage 

with the process and tools 

• Gather feedback about emerging professional 

learning needs from teachers 

• Develop their capacity to find, evaluate and 

adapt pieces of relevant research evidence 

• Make research evidence available to teachers, in 

the areas of practice focus (supporting their 

teachers to start accessing robust research 

evidence) 

• Engage their staff in the process of using research evidence in the PREPARE phase, to 

support Learning Sprints that are centred on evidence-informed strategies 
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Mobilising specific research resources through Learning Sprints  

During this stage, implementation teams: 

• Ensure all staff understand the key elements of the Learning Sprints process and the role of 

research evidence in informing this work 

• Coordinate and monitor multiple rounds of Sprints with a larger number of teachers  

• Align Sprints around a common focus for expertise development across the school and agree 

on a small number of relevant and tested research resources that will inform the deliberate 

practice activities 

• Work to embed the use of research evidence during the PREPARE phase 

 
 

Embedding evidence-informed Learning Sprints as an integrated routine 

During this stage, implementation teams: 

• Enable teams to collect and review evidence of their impact 

• Carve out time for teacher teams to share and celebrate their learnings from across the year 

• Integrate Sprints with other professional learning activities (e.g. instructional coaching, 

lesson observations, research workshops, reading groups, etc.) 

• Develop a pipeline of Sprints facilitators  

 

 

  Note 

Whilst the ideal implementation journey moves a 

school through each of the four stages over the 

course of the program. Due to leadership turn-

over and other challenges, some schools will need 

to spend a longer period of time (or even need to 

return) in certain stages.   
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• 5 x Network Workshop Days focused on interactive, practical workshops for your core 

Learning Sprints team of 4-6 members.  

• Membership of the network of schools actively engaged in collaborative problem solving to 

maximise the benefits of Learning Sprints in their schools 

 

 
CORE FOCUS AREAS 

Workshop Days 

1 and 2 
 

- Foundations of the Learning Sprints process 

- Developing adaptive expertise and the role of deliberate practice 

- Structuring time for effective embedded professional learning  

- Examining how to use tools and protocols to support disciplined 

dialogue 

- Exploring how research can inform professional learning 

- Planning to prototype the Sprints process and gather feedback 

Workshop Day 3  
 

- Reviewing all the Sprints that have been done as a team and drawing 

out implementation lessons 

- How to build the early engagement with Sprints into deliberate 

practice cycles  

- Planning for mobilising research evidence through Learning Sprints. 

What can evidence use in schools look like?  What will it take to 

mobilise evidence through Sprints?  What does it take to shift mental 

models of practice? 

- Detailed planning of their next term of work 
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Workshop Day 4 
 

- Reviewing all the Sprints that have been done as a team and drawing 

out implementation lessons 

- Setting a clear focus for expertise development 

- Selecting a small number of research resources that will be used by 

teams 

- Strengthening the facilitation of the PREPARE phase of the Sprint 

- Considering how to collect and review lean impact evidence 
 

Workshop Day 5 - This final workshop will allow the core team of school leaders from 

across participating schools to bring together their learning, review 

evidence of impact and share stories across the network of schools 

- Planning for sustainability and growth 

- Integrating Learning Sprints with the other professional learning 

activities that are occurring within the school (e.g. lesson 

observations). 

- Improving the use of research evidence and the collection of impact 

evidence 
 

 

 

 

• 3 days of online and/or in-person capacity building to support the effective implementation 

of Learning Sprints in the unique school context 

• This coaching process begins during late Stage 2 and strengthens into Stage 3 and 4 

 

 

- Clarifying how Learning Sprints can meaningfully connect with the school improvement plan 

and current professional learning activities 

- Supporting leadership teams to adapt the Learning Sprints process for best impact in the 

local context 

- Determining how to best allocate time to the Learning Sprints process within the busy 

schedule of the term 

- Supporting the leadership team to access, evaluate, and use evidence-informed research in 

their unique school settings 

- Demonstrating how research evidence can be shared with staff through a range of methods 

and approaches 

- Running training sessions for staff in specific areas of need (e.g. assessment, feedback, etc), 

as identified by school leadership teams 

- Co-designing and leading professional learning sessions with full staff in order to model how 

to run the Learning Sprints process effectively 
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- Helping to design and collect early impact evidence from the teacher teams involved in the 

process, and use this information to steer the next phase of implementation 

- Meet with the senior leadership team to review  progress and plan for the next stage of 

scaling up 

- Collaboratively solve emerging challenges that occur through the implementation phases 

(such as staff turnover, curriculum interruptions, etc) 

 

 

• Online tools and resources to make your work leading Learning Sprints both easier and more 

effective 

• Easy access to high quality evidence resources that can be used during the Learning Sprints 

process.  

• Professional learning tools and support to help teachers to engage in disciplined dialogue 

 

 

 

 

Participants have access to a range of free access and restricted resources and materials to enable 

them to engage with high quality research materials and run cycles of classroom embedded 

deliberate practice. These include:  

• Online videos to support the running of the Learning Sprints process with teacher teams 

• Practical tools to enable team leaders to run 20-45 minute sessions of disciplined dialogue  

• A curated list of open-source global research materials that can inform the new learning that 

teacher teams engage with 

• Access to the Collective Impact Implementation hub which includes further supports for 

leadership teams to effectively adapt the process for their unique school context and gather 

early impact evidence.  
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Dr Simon Breakspear is known internationally for helping 

educational leaders navigate complex change, harness 

research evidence and drive continuous improvement for 

better learning. 

Simon is the Founder and Executive Director of Breakspear 

Learning, which equips educator teams with the research, 

routines and tools they need to drive improvement and 

innovation. He is also a Research Fellow at the University of 

New South Wales, and Research Fellow of the Asia Pacific 

Centre for Leadership and Change at The Education University 

of Hong Kong. 

Simon holds Bachelors degrees in Psychology and Teaching, a Masters of International and 

Comparative Education from the University of Oxford and a PhD in education from the University of 

Cambridge. Simon began his work in education as a high school teacher in Sydney. 

 

 
 

Bronwyn is a Lecturer and Doctoral Candidate at the 

University of Melbourne (Graduate School of Education), 

where she specialises in clinical teaching and developmental 

assessment. A primary school music teacher by background, 

Bronwyn’s interests lie at the intersection of current 

assessment theory and the everyday practice of teachers. 

Bronwyn is keenly interested in how teachers can design more 

reliable assessment tools to reflect what students can do, and 

what they are ready to learn next.  

Bronwyn consults with a range of metropolitan and regional 

schools, assisting them to develop quality assessment tools which reflect evidence-based 

progressions of learning. 
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Luke has previously worked for over 15 years as a teacher and 

school leader in the Victorian Government Secondary system. 

Whilst working in schools he completed the Master of School 

Leadership at the University of Melbourne, undertaking 

research into how student voice can be used to inform 

teacher professional learning.  Following this, Luke began his 

Doctoral research under the supervision of Professor John 

Hattie investigating how students respond emotionally and 

cognitively when presented with teacher feedback.  

Luke is currently a Research Fellow for the Science of Learning 

Centre (SOLC) at the University of Melbourne, the co-director of the SOLC Partnership Initiative, and 

teaches in a range of Masters programs with the Melbourne Graduate School of Education.  

Luke has presented locally and internationally in the area of feedback, instructional practice, and 

evidence-based teaching; and, works with schools and other learning organisations to optimise 

feedback practices and maximise their impact. 

 

 
 

Ricky has significant leadership experience in education 

reform: working across schools, education systems and in the 

not-for-profit sector. She is founder and Director of EdCapital, 

an education consultancy.  She was Founding Director of the 

Centre for New Public Education, held system leadership 

positions in US school districts and spent 7 years as a teacher 

and school leader. 

Ricky is a Menzies Scholar and a graduate of Harvard where 

she completed a Masters of Education Policy and 

Management. She has a Bachelor of Visual Arts (Hon1) from 

the University of Sydney. She is currently undertaking research on how system leaders help 

principals improve student learning outcomes. 
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